Let peace begin with me: activity
book



Introduction

This activity book has been designed so that the teacher has a structured series of activities through which to introduce
the concepts, values and attributes of Peace Education. Each activity has some general aims, but teachers should be
aware that these aims are long term and may not be accomplished within the time of a single activity. In addition
supplementary activities in the form of extension and enrichment will be provided by UNESCO-PEER as the

programme is implemented.
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LIVING WITH OURSELVES

“Self-esteem can help children to express their feelings and thoughts better. There will be fewer pent-up hostilities
when children and adults learn to use words to express how they feel.”
(Discovering, Susan Hopkins & ].Winters, NSB, Philadelphia, USA, 1990)



GAME

What to do

During this year, we are going to learn about ourselves. Our strong parts and our weaknesses. We will also learn how to
correct those weaknesses and help to make the world a better place to live in. To do this, we will have activities, sto-
ries, songs and games. We will also learn about our country, Somalia, and about the gifts given to us by Allah, and how
to cherish those gifts and use them wisely. We will have fun and learn about cooperation, trust, friendship and peace.

To do this, there must be respect for ourselves and each other - therefore, we have a few rules to help us:

Rules

When somebody speaks, the others must listen

When you want to speak, raise a hand

Never make fun of somebody who is speaking

When the instructions are not clear, ask for an explanation
Everyone must respect the contribution of others

Everyone must keep to the time given for each exercise

The game
The pupils sit in circle. The teacher gives the ball to one of the pupils who throws the ball to another child. The child
who receives the ball introduces him/herself saying, “I am ............. and I like................. “e.g. “I am Dhahabu and I

like flowers.”
Each child should participate.




GAME

What to do

The pupils should sit or stand in a large circle. The first child makes a face to reflect a feeling (e.g. sad) and then
“passes” it to the next child. That child then makes the same face and then, passing their hand over their face, changes
it to a new expression. This face is passed onto the next child and so on around the circle.




DRAWING

What to do
The teacher asks the pupils to fulfill the following instructions by drawing a picture, one illustration per page.

Directions

Draw yourself.

Draw other people around you whom you like: parents, friends or neighbours.
Draw your school.

Draw the Mosque.

Draw yourself doing your favourite thing,
Draw yourself helping somebody else.

Draw your favourite animal.

Draw your favourite fruit.

Draw your home before the war.

Draw what you imagine the future will be like.

The pupils can spend the first two lessons on the illustrations. In the third lesson each pupil collects the drawings and
makes them into A Book about Me.” The illustrations should be stapled together and a cover page can be made with

coloured paper. Pupils should put their names on the cover of their book.

A book exhibition could be organised to involve the parents and the community in the pupils’ activities.




WRITING

What to do

Write 2 paragraphs about your best qualities (e.g. studious, helpful, good at sport). Give examples to show these
qualities.

Write about 3 people you admire.

Write about 2 of your friends.

Write 3 paragraphs about your village or town.

Write ten things you would like for the future.

Write one page about how you will try to make those things happen.

The pupils can spend the first lesson on the writing. During the second lesson, each pupil collects their sheets and makes
them into A Book about Me.’ The book together can then be stapled together and a cover page made with coloured

paper. 'The pupils should write their names on the books.

A book exhibition could be organised to involve the parents and the community in the pupils’ activities.




DISCUSSION

What to do

The teacher explains that all pupils have needs and then asks them to name some of their own needs. The teacher
writes on the blackboard what the pupils say. This should include food, water, clothes, sleep, play, education, affection,
self-expression and freedom.

Other questions the teacher may ask include:
What are pupils’ most important needs?
What are your most important needs?

Do all pupils have the same needs?

The teacher explains that sometimes the children’s needs are not met (e.g. health). The teacher explains that all
children have the right to good health but in many countries this right is not respected for all children.




DISCUSSION

What to do
Show the picture ‘Needs and Responsibilities’ and discuss with the pupils what the picture means.

The teacher points out that pupils have duties and responsibilities to their families and the community which, just like
their needs, must be acknowledged and carried out. To encourage the pupils to think of their duties and responsibilities,
the teacher such questions as:

What should pupils do at home?
What should pupils do at school?

At the end of the lesson, teachers and pupils prepare two posters, one on the needs of pupils and the other on their
responsibilities.




STORY

What to do
This activity is divided into three lessons:

1. Discussion
Students sit in a circle while the teacher reads the story called Dbababu from the book Abdi’s Dream Comes True.
The teacher then asks the following questions and asks the pupils to complete the activities chosen by the teacher.

What happened to Dhahabu?

Tell me the story in your own words OR divide your page into 8 squares. Draw the story putting the pictures in the same
order as the story. NB: The pupils may need guidance here. Ask ‘what happened first?” Then ‘what happened next?’
etc.

What did Dhahabu’s parents do?

Why do you think they did this?

Why was Dhahabu unhappy?

Why was she afraid?

Why do you think Dhahabu sang her songs?

Who first made friends with Dhahabu?

When Dhahabu reached the palace, what happened?

How did she feel about marrying the king?

How did Dhahabu feel when she recognised her step-mother?

How did the step-mother feel when she recognised Dhahabu?

What stopped Dhahabu taking her revenge?

What did Dhahabu do to her step-mother?

How did Dhahabu protect children from suffering as she had suffered?

The pupils are asked to talk about situations in which they felt like Dhahabu, i.e. lonely, hungry, happy etc.
When the pupils do this, they learn to identify their different feelings.



2. Drama:
The teacher asks one group of pupils to mime feelings while the others have to guess what they are trying to convey.

3. Chart:
The teacher, together with the class, prepares a chart with pictures portraying different feelings; the chart is hung on
the classroom wall. When the pupils come to class every day, they can point to the picture which best corresponds to

their feelings that day

g childre




GAME

What to do

Take the class outside. Form a large circle with the class. Ask one pupil to jump into the circle in a way that demon-
strates a particular feeling (e.g. anger). The other children should guess what the feeling is. Go around the circle with
each pupil demonstrating a different feeling when they jump. Some feelings will duplicated and they should be accepted.
However encoourage the pupils to try and think of different emotions. Finish the activity by asking everybody to “jump
happy.”




POEM

What to do
The teacher writes the following poem on the blackboard and recites it.

I feel just right in the skin I wear.
There is no one like me anywbhere.
I feel just right in the skin I wear.
There is no one like me anywbere.

I have feelings and you do too.

I'd like to share a few with you.

Sometimes I am happy and sometimes I am sad.
Sometimes I am scared and sometimes mad.
The most important feeling, you see,

Is that I am proud of being me.

No one sees the things I see
Bebind my eyes is only me.
And no one knows where my feelings begin
There is only me inside my skin.
No one does what I can do.
I will be me, and you, be you.
(Title: Proud of Being Me has been adapted from Discovering, Source Unknown, NSB, Philadelphia, USA, 1990).

The pupils discuss the poem. The teacher asks the pupils what they understand from the poem and if they have heard it
before. The teacher asks the pupils what they understand from the term ‘Proud of Being Me.’ The teacher can guide
the discussion by asking questions such as:-

What sort of feelings do you have?

Do you think other people have similar feelings?
What about adults?

What about people in other countries?
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What makes you different from others in the class?

What makes you different from other children in the world?
What is it that makes children alike?

List 10 ways you think all children in the world are the same.

The pupils learn the poem by heart. The verse should be recited the following day in class and the pupils who recite it
best get an appropriate reward from the teacher.

Proud of Being Me helps pupils reflect on the differences among people, to understand that each person is different
from another and that other people also have emotions and sensitivities we all must respect.

11



LEARNING TO LIVE TOGETHER

“Life together with differences is a wealthy combination.”
(J. Grant, UNICEF)

12



GAME

What to do

The teacher first explains the importance of appreciating good qualities in others. The pupils are told to think up reasons
why they like their fellow pupils. The teacher should provide a vocabulary of positive attributes for the pupils to choose
from, such as clever, generous, sincere, friendly, beautiful, helpful, kind, sociable, disciplined, talented, artistic, sensitive,
hard working, etc.

The teacher then tapes a piece of paper onto the back of each pupil. The pupils can help the teacher. When this is done,
the teacher divides the pupils into groups of 10. Then the teacher asks one pupil from each group to stand up against a
wall. Each pupil then writes on the back of the pupil who is standing at the wall something they like about himy/her. Each
pupil should write a different thing. When everyone in the group has written something, then another pupil stands against
the wall and the other pupils in the group all write something they like about him//her on the piece of paper. This should
be repeated until everyone has written something on everyone’s back. After this, the pupils remove the pieces of paper
from their back and read what others have written.

Points for discussion

What do you know about yourself that you didn’t know before?
What do you know about others that you didn’t know before?

Do you feel better about yourself than you did before the exercise?
Do you feel good by saying good things about others? Why?




IMAGINATION

What to do

The teacher asks the pupils to imagine they are going on a trip. They will be away for one week and will go to a place
two hundred kilometres away. They should make a list of the things they need to take with them. Then the teacher
explains to the pupils that they cannot take too much luggage and so they can only take six things each. When the pupils
have made their list put them into groups of four or five and allow them to discuss what they are taking on their journey
and why.

Give the pupils fifteen minutes to discuss their individual lists and then ask if they want to change any of the things on
their list. The teacher should then tell the pupils that the group will travel together and that altogether they will be able
to take only six things. Each pupil in the group then must justify why they need to take the things that they have listed.
Allow the groups to discuss the issues relating to each item and to reach a consensus list. The teacher should then ask
the groups to tell the rest of the class their combined list of six items and the reasons why they were chosen.

If there is time, the teacher can have a full class discussion on needs and issues relating to them.

14



GAME

What to do

The children stand in one large circle. The teacher calls out “Elephant” pointing to one child. The child bends over and
forms the elephant’s trunk with his/her hands. The child on the left becomes the left ear of the elephant lifting their
arm into an arch. The child on the right does the same thing with their right arm. When the teacher calls out “Palm
Tree” the centre child is the trunk and the children on either side hold out their arms as “fronds”. The teacher should
move quickly through the game so that the children realise that they must stay observant, listen to which instruction the
teacher gives and cooperate with one another.

15



DISCUSSION

What to do
The teacher introduces the lesson by drawing the pupils’ attention to words that hurt such as stupid, ugly, idiot and
coward. The teacher asks each pupil to recall incidents when they were hurt by words others called them.

The teacher divides the pupils into groups of 6 and discusses with the pupils the following questions:
How did you feel when that word was used on you?
What did you feel like doing?
What did you actually do?
The pupils can use the cards from the Word Game to help them express their feelings. If there is time, ask the pupils

to discuss situations where they have seen conflict arising from the use of a word.

Older pupils should write the questions in their books and after group discussion write a paragraph on their feelings.




ROLE PLAY

What to do
The teacher encourages the pupils to give examples of:
(2) Hostile behaviour
(b) Friendly behaviour
(c) Circumstances under which people behave badly

The pupils can list examples of bad behaviour observed among themselves, in the family or between neighbours. Two
pupils act out the following situations: one friendly, another hostile.

The friendly actor comes close, moves slowly, speaks quietly, makes eye contact, smiles, holds out a hand, puts an arm
- around the other and greets them politely.

The hostile one approaches screaming and shouting while using threatening and intimidating gestures. The activity can

be concluded by discussing some of the issues raised from the performances.

If there is time for more discussion, use cards from the Word Game to demonstrate negative behaviour. Use them as
discussion starters.

17



GAME

What to do

Each pupil should choose a partner. One is the person, the other is the mirror. The mirror must mimic exactly what
the person is doing. Start with something simple (e.g. scratching the nose) but encourage the pupils to try more
complicated actions and to move quickly from one action to another. After a few minutes the pupils should swap so that
each has a turn at being the mirror. If this activity needs more challenge, put the pupils in groups of four. Then two
are the people and two the mirror. But the two should perform joint actions and see how quickly the mirror pair can
mimic them.

18



SONG

What to de
The teacher writes on the blackboard the song ‘The Colour of Life’ from the song book Singing for Solidarity. The
teacher reads the words with the pupils repeating each line.

After they have familiarised themselves with the song, they learn to sing it. The song can be accompanied by dancing.
Pupils may also create new songs by using different words with a similar theme but keeping the melody of this particular
song.

Pupils write a song on peace. Other schools of the district can do the same thing. A school committee including some
local authorities can select the best songs/ideas of each school and compose a song or prayer for peace. A local
composer can assist with the composition.

19



COMMUNICATION

“...And then a scholar said,
“there are those among you who seek the talkative through fear of being alone and there are those who talk and with-
out knowledge or forethought reveal a truth which they themselves do not understand... and there are those who have
the truth within them, but tell it not in words...”

“...when you meet your friend on the roadside, let the spirit in you move your lips and direct your tongue.. let your voice
speak to the ear of his ear.” '
(The Prophet: Kahlil Gibran, Pan Books, London, 1991, Pp 82. First published 1920 by William Heinemann).

The ability to communicate well is a vital part of good human relationships.
Learning to express oneself and to truly listen and understand others is important for the development of mutual
understanding and co-operation.

20



WRITING

What to do
The teacher explains that the pupils are going to write a story and then distributes pencils to each child and one sheet of

paper.
The teacher opens a discussion about stories by asking the following questions:

What kind of stories do you like?

Do you have a story that you especially like?

Can we make a new story?

What would you like our story to be about?

If you were going to start a story, what would be the first line?

With older pupils discuss the possible themes of the story. If necessary use the cards from the Word Game to stimulate
constructive discussion.

A pupil starts by writing the first sentence on the piece of paper and the next pupil writes the next sentence. The piece
of paper is passed round so that each pupil contributes to the story. At the end, one of the pupils reads the

completed story. After this, the class may try and dramatise it. If you have a large class, form groups of ten children
for this activity. Leave time for discussion.

21



REPEATING AND PARAPHRASING

What to do

The teacher introduces an activity called ‘The telephone game.’ The pupils stand in a circle and the first boy/girl sends a
message to the last boy/girl by whispering a message into the ear of the pupil standing next to him/her. The pupil who
received the message passes it on to the next pupil until the message reaches the last pupil who then repeats aloud
what he/she was told.

22



REPEATING AND PARAPHRASING

Duration

What to de
The teacher starts by explaining what paraphrasing means. The teacher could explain it by using the following phrase:
“Paraphrasing is using different words to express what someone else has said.”

The teacher divides the class into small groups of five or six. The teacher picks a topic of discussion relevant to the
pupils. Use the Word Game cards if necessary to help the pupils decide on a topic, e.g. What is inequality? The teacher
then asks someone to say something about it. A pupil in another group repeats, using different words, what has just
been said. Each pupil’s paraphrase must be approved by the original speaker before the next person takes a turn. The
sentences should not be very long.
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LISTENING

What to do
The activity begins with the teacher reading the ‘Cricket Story’ from the book Abdi’s Dream Comes True & Other
Stories. He/she then asks the pupils what they understand from the story.

After this, the teacher asks the pupils to listen to the sounds outside the classroom and say what they hear. The sounds
should include voices, music, noise, cars, animals, etc. This will help pupils to differentiate between one sound and
another. The teacher should direct the exercise.

When this is done, the teacher asks the pupils to listen to the silence. Then the teacher asks the pupils to describe
silence and what they feel when the silence is around them.

This exercise is important and should be repeated every day at the start of the lesson to keep pupils’ attention (concen-
tration) and create a peaceful environment.
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GAME

What to de

The teacher divides the pupils into two groups, one of boys and the other of girls, and then organises them into a circle.
A volunteer is asked to stand in the centre of each circle and is then blindfolded. This person is the blind butterfly. The
game is about the blind butterfly trying to identify friends by touching their face, hair, clothes, hands etc. The teacher
should give each pupil two minutes within which to do it. When they guess correctly, then the person whom they have
identified becomes the next butterfly.

All pupils ought to participate. The game can be more fun if the pupils in the circle change position in an attempt to
escape recognition.

In the classroom the winners should discuss the factors that made them recognise the other pupils (e.g. by the skirt, by
some marks on the face or on the hand etc). Those who were not able to recognise someone should say why they
found it difficult.

25



NATURE WALK

What to do

The teacher tells the pupils that they will go for a nature walk. Everyone is asked to look out for the different kinds of
trees and their features such as trunks, leaves, fruit, flowers and branches. The pupils are also asked to note which
birds live in a particular tree and which insects are found on it.

Back in the classroom, the pupils discuss what they saw and then each pupil draws what he/she saw. They then
compare their drawings.

While the pupils are drawing, the teacher classifies the trees observed in five categories, e.g. trees of the season, trees
with flowers, trees with fruit, etc., and sticks the written papers on the classroom walls. The teacher asks the pupils to
stick their drawings under the appropriate heading.

26



SEEDS OF PEACE
‘...if we can teach young people to think ethically and to think for themselves, the world they build will know the blessing

of tolerance and peace.”
Federico Mayor, Newsletter, M.4. UNESCO, Paris, September 1995.

27



GAME

Can I Coms IN?

- One andrTWd -

Ainié L . Tohelp the pupxls understand (empathlse w1th) those WhO are excluded
I To encomage fnendlmess and. openness among the puplls

Mﬁteéials; ‘None
Dliratidn 20 minutes
What to do

Take the class outside. The class forms a tight circle holding hands and standing close together. One pupil is left outside
the circle. The one left outside tries to get inside calling out: “Can I come in?”. The circle tries to keep the child out.
When the pupil manages to get in another pupil takes his place.

Comments ‘f;j ', : : . e o S S |
Ifone pupﬂiis left ‘outslde fora long tnme stop the game zmd change p Wh n many have had a turp sit :the pu
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ROLE PLAY

Materials 'Pictures ‘of animals |

Duration: 35 minutes -

7 To EACH HIS OWN WAY

© Four to‘Eightr

- To enable pupds to understand that there are dlfferent ways of deahng w1th conﬂlct
o To encourage puplls to try and ﬁnd p0551ble soluuons to reaI hfe conﬂxcts :

What to do

The teacher introduces the lesson by defining conflict. The teacher then draws the class’s attention to the need to solve
conflicts. The teacher then tells the class that conflicts can be solved by violent means or by peaceful means. To demon-
strate this, the teacher introduces the pupils to three animals that have varying trends of behaviour when dealing with
conflicts. These are the turtle, the shark and the fox.

The Turtle:

The Shark:

The Fox:

Stays away from places of conflict. They believe it is better to flee from contlict than to face it.

Assumes that conflict is settled by one person winning. He attacks, overpowers and overwhelms his
opponent.

Seeks a compromise. They are ready to moderate their goals and opinions for the common good.

The teacher then asks three volunteers to act out these characters. The other pupils then comment on the play with the
help of the teacher who asks questions such as: Which animal do you like best and why?

29




GAME

Wom> Gave

Thtee tOIEi‘gl}:iti. o

- To help each pupnl to. dltferenuate between confhct and peaceful Sltu&thﬂS
S To encourage positive behaviour in the pupﬁs ‘

" To improve the vocabulary skills of the pupils .. -
BRI - To help each pupil gain an understanding of his/her rights |

Mat:;ériéls'f;, _ Word Game, paper, pencils
Durauon ~ 35 minutes
What to do

The teacher explains to the pupils that they are going to play a game using pictures and words. The teacher divides the
pupils into groups.

There are three games to choose from. Games 1 and 3 can be played by the whole class (in groups). Game 2 is a
game for just one small group.

Games

RuLEs oF GAME 1.

1. The teacher puts pupils into groups of six.

2. The teacher mixes the cards showing situations of conflict and peace and distributes an equal number to each group.
(10 cards per group).

3. The teacher asks each group to look at the cards and the written words and to separate the cards on the basis of
behaviour that can bring peace or cause conflict.

4. The teacher checks to see if the cards have been grouped correctly.

5. The teacher awards one point for every card correctly grouped.

GAME 2 (A SMALL GROUP GAME).

1. Six pupils are selected from the class (such pupils who finished their work early or deserve a reward for good work).
2. The cards are shuffled and dealt face down, 10 to each player.

3. Fach player must discard 4 cards.

4. Once the cards are discarded each player picks up one card.

5. Repeat step 3 discarding only 2 cards.

6. The aim of the game is that all remaining 5 cards are peace cards.

7. The winner is the player with the highest number of peace cards.

GAME 3.

1. The teacher puts pupils into six groups.

2. Each group has 10 cards.

3. The cards should be grouped according to whether they are peace cards or conflict cards.

30



4. The group gives an example of the word that appears on the card (not the same example as the one shown).
5. For the conflict cards the group must try to look for ways of solving the problem.

6. For the peace cards the groups must be able to explain what methods people use to respond peacefully.

7. The group with the most number of constructive solutions wins.

Comment
This game is useful in mtroducmg pupils to issues. that breed COIlﬂlCII such as mequahty, prejudnce, v1olence etc., as well
as many new SItuatlons thdf aid peace. :

Because peace is also a beh:mour we want to create in the mmds of chﬂdren Lmages in thelr daily hves ‘Teachers
parems fnends should also demonstrate the value of peace and actmg as an agent of change o
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GAME

Grades. -
Aims o Td démoﬁ;&atetothepupilsthéConceptéftrust
Mai‘:é:ri‘itls‘— " None , o
Duratioﬁ o ls,mirnl‘ltgsl‘

What to do

Take the children outside and form a circle. Ask the pupils to stand very close together and then everybody tum right.
Tell them to stand very, very close behind the person in front.

Now tell the pupils that when you say ‘sit’ everybody should sit down as if there is a chair. Tell the pupils to trust that
there will be something to sit on. Say ‘sit.” All pupils should sit together. When this is done correctly each pupil will be
seated on the knees of the person behind. If this is not acceptable - have the pupils form two circles; one of the boys
and the other of girls.

Comments = =

This activity is a lot of fun.and demonstrates to the pupils that they must trust if they are to achieve something toged
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GAME

© How My Haw
Grades - - - One tQ,Thrée -
Aims o To enCOurage class pamapatlon and c00perat10ni_; E

- To develop the pupils gross motor SleS S
Materials, ‘ -V‘None, o

Duration 15 minutésr‘

Take the class outside. Ask the pupils to join hands and spread out so that the whole class is connected. Now ask them
to twist together, weaving in and out, stepping over others’ arms, etc. When they are thoroughly tangled ask them if
they can untangle themselves. At no time should anyone let go hands.
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CASE STUDY

- O Tx;is‘PArH%g_',
Grades Four to Exght
Aims - Tohelp pupﬂs understand that conflct i is a part of life

To provide the opportumty for pupils to nnprove their wrmng skﬂls
Ma'tgrial‘s' A story provided below

Duration: - 35 minutes

What to do
The teacher reads the following story to the pupils. When the teacher has finished, the pupils answer the questions that
follow.

Abdi and bis smaller brother Hassan were going to school. As they walked along a path, they saw a neighbour,
Ismail coming towards them. Everyone knew that Ismail was a bully. When be was close enough, Ismail told the
brothers, “This is my path, you cannot use it and if you do, I will beat you up.” Abdi said to his brother, “Let us
use another path.” The brothers walked off and found another way of getting to school.

On anotber day, Mobammed used the path Abdi and bis brother Hassan had used on bis way to school. Ismail
saw bhim coming and told bim exactly what be had told the brothers. He said, ‘This is my path, you cannot use
it and if you do, I will beat you up.” Mobammed had a reply for Ismail. “This path is for everyone who wants to
use it.” The two boys started throwing stones at one anotber. One of the stones thrown by Mobammed hit Ismail
on the bead. Hurt and bleeding, Ismail went home to ask his motber to belp.

The teacher asks the pupils to answer the following questions (this can be as discussion or in writing).
What do you think of Ismail?

Who made the better decision: Mohammed or Abdi and Hassan?

Which behaviour would you adopt if you were in a similar situation?

Would you have asked your parents, teachers or neighbours for help?

After this, the teacher, with the help of the pupils, writes the remarks on the blackboard.

Use the ‘traditional game’ and the ‘war games’ cards from the Word Game. Ask the pupils which activity is likely to pro-
mote peace. Why?

Comments B , S
Conﬂxct is part of life. Tt s a result of differences among individuals and cornnmnmes and must be handled positively:
thls l:he teacher 5 roIe and example are mvaluable :
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DISCUSSION

Gudes  OncwBgn
Ai‘m‘s " “ rTo help each pupll 0 look for posmve solunons to conﬂlcts

M:a‘tlefia‘l‘sf‘ S Notebooks pens

Duration . 35jmmutesr :

What to do
The teacher presents the following situations that either lead to conflict or could have led to contlict.

(2) A boy was beaten by another because he ran into him on his bicycle.
(b) Ibrahim refused to lend his mathematics book to Mohammed, so Mohammed destroyed the book.
(c) Asha went to the teacher to complain that Rashid had stolen her pen.

After each situation, the pupils are asked to answer the following questions:

What kind of behaviour is shown here?

What provoked this kind of behaviour?

Can you think of any other examples of situations which can cause conflict in the classroom?

The teacher organises the pupils into discussion groups and asks each group to give reasons for conflict and to list
possible solutions. Teachers and pupils decide which of those solutions can be practised in the classroom.

Comments S ; : ‘
The teacher notes that soiutlons o COHﬂlCt are ot always sunple e.g in the case of Ibmhxm not lendmg his book t
Mohammed the reason may have been because there were not enough books and thls is Somethmg neither Mohammed
nor Ibrahun could help B ,

However the day to day happemngs‘ a classroom‘could braed srcuatlons of conﬂlct can. be easily zmd qu _c;VIV;Iy dll

e g ‘abook can be used by 2 group of pupﬂs in class, nmsy pupzls can be seated at the front of the. cIass ew. -
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GAME

 Carcaanp Turow

~ OneioThree

Objectives  To encourage cooperation and teamwork
o - To help develop the pupils’ gross motor skills

M_:iltléi':"i-fa‘lrVsﬂi - Oneball fdt évéry 10 pupils

Duration - 30 minutes .

What to do

Take the class outside. Divide the class into teams of ten. The teams should form straight lines parallel to each other.
About one metre in front of the teams draw a line in the dirt. Draw a line immediately in front of the teams. Nobody
should step in front of this line. The leader of each team stands behind the metre line facing their own team. This
person has the ball. The leader then throws the ball to the first person in the team, who throws it back and then squats
down. The leader then throws it to the next person, who squats down in turn. The throwing continues until the last
person, who catches the ball keeps it and runs to the leader. The leader then becomes the first person in the team.
When all members of the team have had a turn at being leader, that team wins.

Comments - R S
Tlns game is Ve‘ acuve and prowdes good phy51cal exermse for the ch1Idren In addmon, hke all other tearn‘sports 1t

It i is nor, necessary : ,dlSCuss thns with the chlldren unless you want to make the pomt speaﬁcaﬂy, perhaps after a cIass
mc1den[ or after 4 more formal lesson on this sub]ect : . : . :
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by
DISCUSSION L
L)

28 o  PREVENTION OF VIOLENCE

Grades : Fiveut:o‘ Elghr -

Aims To demonstrate to the pupxis vatious types ;)f conﬂ1& and ways of prevennng £hese
conflicts ‘ ,

Materials Coloured: paper coloured pencﬂs scissars, markers rulers pape1

(or ldrge card),

Duration . 35 minutes -

What to do
The teacher introduces the lesson and explains the term ‘Violence.” The teacher presents three categories of violence:
physical, verbal and moral -- violence means ‘fighting’, ‘use of arms’, ‘hurtful words’, ‘aggression -- physical and verbal.’

The teacher then asks the pupils whether violence can ever be used in self-defence. The pupils will have to answer
‘yes,” ‘no’ or ‘maybe.’ Those who answer ‘yes’ will get a green card from the teacher, those who answer ‘no’ get a
red card from the teacher and those who answer ‘maybe’ get a yellow card. Children with the same colour cards sit
together and discuss their answers for 10 minutes, then for another 15 minutes, they discuss those answers with the
other groups. Children should be able to support their answers with reasons. During the discussions, the pupils who
change their mind can join whichever group they agree with.

The teacher asks the following question: “How can we defend ourselves without resorting to violence?”
The pupils write down their answers. Then, with the teacher’s help, they prepare a poster with alternatives to violence

which they call: ‘Seeds of Peace.’ After this, the exercise should be repeated. The teacher should see how many pupils
now think that violence can be rightly used in self-defence.

Comments S . : : : SRR S ‘ :
Vlolence and wo[ent S1tuat10ns are found everywhere m schools in homes and in the commumty It is Imporcam tO

September 1995
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TOWARDS PEACE

“Peace is not the absence of conflict. Conflict is an inevitable fact of daily life: internal, interpersonal, intergroup and
international conflict. Peace is the process of working to resolve conflicts in such a way that both sides win.”
(Susanne Wichert, Keeping the Peace, New society Publishers, Philadelphia, PA, 1989).
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CASE STUDY

What to do
The teacher tells the pupils that they are going to hear a story and that they will need to listen well so that they can give
their opinion about the story.

Hassan was not prepared for a test that was given to the class. He wanted to pass the test but be knew that be
had not studied and did not know the work. He sat at the back of the class and cheated by copying from a book.
When the teacher marked the tests Hassan received very good marks. His friends knew that be had not studied
and in the school yard they asked him how be got such good marks. Hassan boasted that he did not need to
study because he could always copy from a book and get good marks. Many of bis friends were angry with
Hassan because they studied and worked bard and Hassan was cheating. One day the teacher gave the class a
surprise test. All the class were taken outside to sit under the trees and given a new book and a new pen to
write their test. Nobody had any other books because they were outside. Hassan was suddenly very afraid.

The teacher asks the pupils what they think happened. The teacher should also ask if the pupils think that Hassan
deserved what happened to him. The teacher should lead the discussion about cheating and the injustice of breaking the
rules; not just the injustice for the rest of the class (in the case of cheating) but for the person who was cheating as
well, as they have not gained in knowledge and understanding. The teacher should discuss with the pupils what school
rules exist and the reasons for those rules. The pupils need to understand that the rules exist so that justice for all is
possible.
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PRACTICAL ACTIVITY

What to do

The teacher discusses with the pupils the possibility of children becoming ‘carriers of peace’ in their families. The
teacher and pupils agree upon one positive quality (e.g. patience, kindness,) to practice in the family in four circum-
stances and during one week. Then every child cuts of four ‘petals’ of paper of one colour and four of another colour.

During one week, everybody tries to practice the qualities chosen in four situations (e.g. for kindness, if your brother
asks for something you respond positively...) and note the actions in one of the petals of the same colour. By discussion

or
dialogue every pupil is asked to describe the reaction of their family to this action and note it on one of the other four

petals of the second colour.

At the conclusion every pupil creates the flowers that can be located in any visible place in the classroom.




QUIZ

What to do
The teacher divides the pupils into small groups and reads out some sentences to them. The pupils discuss the sentences
as they are read. Their responses can be true, false or partially true.

1. Girls cry all the time

2. Children love animals

3. The dik-dik is a shy animal

4. Boys are stronger than girls

5. Men are stronger than women

6. Women are not good workers

7. Men do not know how to carry water
8. Girls don’t know how to write

9. Men do not know how to tell stories
10. You work like a donkey

11. You are as lazy as 2 pregnant woman
12. You are as smart as a leopard

The teacher explains that some sentences are not always true and could be based on prejudices. The teacher asks the
pupils to give other examples and write down sentences they think are prejudices.
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QUIZ

What to do

The teacher introduces the term ‘Prejudices’ and explains that it is the result of generalised statements that are believed
to be true but that may not be.

Pupils decide on one statement (this may come from the list of Lesson 31 A) that they think is prejudical and write it on
a piece of paper. This statement is put in the centre of a chart or directly onto the wall.

The group then discusses what sort of behaviour develops as a result of this statement. Each behaviour is then written
onto a separate sheet of paper and taped around the centre statement. Draw lines (or put pieces of string) from the
centre statement out to the resulting behaviours. The groups will then have completed a web chart.

E.G.

Family becomes
poorer

Women cannot man-

Girls have a low
sense of self-worth

age their finances
because of a lack of
education.

Women cannot help
their children with
school work

Women are abused
because they are
seen to be less than
men

Girls are not as
smart as boys

Less schooling for
girls

Girls are not given
as many
opportunities

N

Girls are kept at
home
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COMPILATION

What to do
The teacher tells the following story to the pupils.

There was a small school in the village. All the pupils knew each other and often played together. They were
bappy. They were smiling and playing together. One day a new pupil arrived from another village. She was not
familiar with the other pupils, did not know how to write and was very ill at ease. She was also very shy. The
other pupils made fun of ber because of her dialect. When the class was in session, she always sat alone and
during recess, she played alone. But Fatuma decided to speak to her. She asked ber about her village, ber family
and the games she used to play. She also belped ber with ber homework. The other pupils did not approve of
Fatuma’s actions and did not understand why she was so friendly towards ber. In spite of the other pupils’ opin-
ion, Fatuma became close friends with the new girl.

The teacher then asks the pupils to answer the following questions:

What do you think of the behaviour of other pupils towards the new pupil?

What do you think of Fatuma’s actions?

Why did the pupils not accept the new girl?

Is it right to make fun of other pupils, especially those in difficult situations?

How can we help pupils who are unable to speak our language or understand lessons?
How can we help pupils who feel isolated and afraid when in a new school?

How can we help pupils who do not have enough to eat or wear?

Are other people important? Why?

What qualities do you like best in others?

Do you reject people just because they are different from you? Why?

The pupils should write down their answers. The answers should then be made into a leaflet which should be called
‘Notes on Tolerance.’
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VISITING

What to do
The teacher asks pupils the following questions:

Have you ever been in a bad situation?
What is it you wished that other people had done for you at this time?

The teacher helps pupils to identify someone in the community who needs attention such as a sick person, a very poor
person, etc. The pupils then decide what they will do for that particular individual. The teacher helps the pupils prepare
for the visit by asking the following questions:

What we are going to bring with us?
How else can we help this person?

The teacher gives the older pupils heavier duties during the visit such as carrying wood or water, or cooking.
Once back in class the pupils discuss the visit, using the following questions as guidelines:

Who did they visit?

What did they do to help?

What was the neighbour’s reaction?

What did they learn from this experience?
Is it important to help others in need? Why?
How did it make them feel?

The teacher explains that what the pupils did was an act of service to their neighbour (solidarity). Life offers us the
opportunity to serve (to demonstrate solidarity) each day if we are sensitive to the needs of others.
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INTERVIEW

What to do

The teacher explains to the pupils that living in peace is very important, so much so that there is one special day every
year set aside to celebrate peace all over the world. The teacher tells the pupils that Somalia also should celebrate this
world day of peace and informs the pupils that next time the third Thursday in September comes around, the class will
do something to celebrate this special day.

The teacher then asks the pupils to carry out a survey on peace, first with the school staff, then with their family and
then with local authorities. The survey should include questions such as:

What are the benefits of peace?
How would you feel if peace was restored to Somalia?
How, in your opinion, can we maintain peace?

The teacher organises the pupils into three groups: one for the school, one for the family and one for the local authority
and gives them a sample of a survey questionnaire and the number of people to be interviewed. The teacher allocates a
certain amount of time to the survey, leaving some time for discussion. The results can be presented in the form of a
school bulletin and distributed. This activity can be concluded with a song from the song book.

Ask the pupils to:
Draw what ‘Peace’ means to you.
List five ways of building peace.




APPEAL

What to do
The teacher asks the pupils the following questions:

What does peace mean to you?
Why do you think peace is important?

The teacher then explains the concept of peace and all it encompasses. The teacher asks the pupils to write or draw on
a piece of paper a message of peace to a friend or relative. These messages will be collected and sent to friends, rela-
tives and other schools in neighbouring villages, towns, districts and regions. After the messages have been sent, the
teacher asks the pupils how they felt about sending messages of peace.




GAME

What to do
The teacher introduces the rules of the game and organizes the players.

Each player throws the dice. (Specify the number of players and boards available). Whoever gets the highest score
starts. In case of a tie, the dice are thrown again.

If a player lands on a square giving an instruction, he or she has to carry it out. The first one to finish the game ‘wins
peace.” The game can be repeated many times so that each pupil has a chance to play. A final competition can be
organised for the winners.

At the end, the teacher explains the objectives of the game using the following words:

We only earn peace if we don't fight, if we are able to communicate and express to others what we are thinking, if we
are ready to accept others and their differences, if we are ready to forgive injuries and to be friendly and tolerant.
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PRACTICAL ACTIVITY

What to do ‘
The teacher familiarises the pupils with the globe - pointing out the continents (North America, Europe, Africa, Asia,
Australia, South America), explaining the differences among them: language, culture, environment.

The teacher organizes the pupils into six groups. Each group chooses a continent or area to work on. The pupils try to
draw or indicate some differences: fruit, clothes, religion, language. In the case of Africa, the pupils can take ideas
from the ‘Peace Game.’
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CELEBRATION

What to do
The teacher asks the pupils the following questions:

Can you tell us what kind of behaviour promotes peace?
Can you describe peace?

How can pupils encourage peace?

Why do we need peace?

The teacher explains that this is the last activity in the programme. The teacher discusses the experience the pupils have
had with the Peace Education Package. Ask: Which activity did you like best? Why? Is it important to work for peace?
Why? What work do you want to do, to show your family what this package is about?

The teacher organises the pupils into four groups (one for each question) and asks the pupils to discuss and then answer
the question in the form of a drawing. The pupils can also make drawings of the different activities facilitated by peace,
such as going to school, industrial growth, agriculture, etc. The teacher and pupils may organise an exhibition of the
final work for other schools, parents and local authorities. The illustrations should be put to good use, such as making a
calendar so that the messages reach more people.

The work should be reviewed by the school committee. The school committees from each district can choose the best
works and send them to UNESCO and UNICEF. UNESCO will choose the best work from each region and will send
these to UNESCO HQ Paris for use in their many messages of promoting world peace.
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